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Abstract

Sustainable development of society depends to a great extent on sustainable development of rural communities and their cultural environment. In
Latvia, the sustainability of rural cultural environment can be provided by, first of all, maintaining and then further developing educational
environment in rural areas. The aim of this article is to justify the concept of community school and compare, analyse and assess the results of two
empirical studies within the context of sustainable development of rural schools, rural communities and rural areas in Latvia. The results of this
research indicate that, in order to provide for sustainable development of schools themselves, rural communities and areas in general, rural schools
expand their target audience, formal and informal education and training offers, expand the range of their functions by taking additional functions,
thus becoming lifelong learning environment providers for the whole rural community. As a result, self-complication and innovation-searching
processes can be observed in the educational environment of rural schools. The results of this research show changes in and diversity of educational
environment of rural schools, and it lets at least partially solve the issue of balanced development in the urban— rural dimension in Latvia. Models of
the Latvian rural schools’ educational environment are categorized into four main groups: 1) traditional educational model of environment; 2)
educational environmental model of structural reorganization; 3) multi-functional and multi-structural educational model of environment in the frame
of one school; 4) combined educational model of environment.
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organizing, self-assessing and self-developing systems of
educational environment, that change with an aim to

The sustainable development of the society to a great ensure sustainable development for themselves and the
extent is related to the rural community and the  whole rural community, and its cultural environment in
sustainable development of its cultural environment. The  future.
future existence of the Latvian nation and the awareness The aim of this article is to justify the concept of
of the Latvian identity are impossible without the  community school and compare, analyse and assess the
preservation of rural cultural environment and further ~ results of two empirical studies within the context of
development. It is especially important at the present  sustainable development of rural schools, rural
moment, when assessing the consequences of the  communities and rural areas in Latvia.
demographic and economic crisis we look at the future of
our nation. The sustainability of rural cultural Methodology of research
environment can be ensured, first of all, maintaining and
further developing educational environment in rural
areas. At present, approximately 30% of Latvia
population live in rural areas. Despite the fact that it is
almost one third of the population, the historically
inherited disbalance and disharmony between the
opportunity for education in the two dimensions is
persistent in Latvia: 1) the capital and regions; 2) cities
and rural areas. The problem of different education
offered in the dimension Riga-regions is being solved on
the level of higher education institutions- along with Riga
higher education institutions successfully operate
regional higher education institutions that try to maintain
equilibrium in the educational environment providing
their own educational offer. Unfortunately the problem of
educational offer in the urban and rural dimension is still
current.

To ensure the viability of Latvian rural schools in the
contemporary conditions of crises, the changes in the
rural educational environment take place not only ,top
down” but also ,bottom up”. Schools become self-

Introduction

Since 2000 the theoretical and empirical research of
the rural educational environment has been performed in
the Institute of Education and Home Economics at the
Latvia University of Agriculture.

The aim of research: on the base of Ecology of
Education to work out methodology of research and
study educational environment of rural schools under the
changeable conditions in Latvia (structural, functional
and developmental approaches). The methods of
research were the following: 1) studying, analyzing and
evaluating scientific sources about the research topic
(theoretical research); 2) internal expertise at rural
schools of general education (basic and secondary
education schools) for data collection; 3) Sign Test and
Chi—Square Test for data processing (SPSS software).

Three stages of the research can be defined: 1) work
on the basis of ecological approach in the research of
education, the creation of theoretic basis for the research
of the educational environment of rural schools, empirical
research on the changeability of the environment of rural
schools (2000-2005); 2) the completion of methodology-
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cal basis for the research (2005-2008); 3) empirical
research on the changeability of the educational
environment of rural schools (2008-2012), which was
based on the results of the research performed at the
previous stages and served as a continuation for the
commenced research. The results of research are reflected
in several publications of the authors performing the
research (Katane, 2005; Katane, 2007; Katane, Laizane,
2011; Katane, Laizane, 2012).

During the first empirical research (2000 — 2005) of
the educational environment of rural schools there was
developed a methodology of assessment, while an
important part of this methodology was a specifically
developed system of assessment indicators (altogether
128 indicators), which represented several levels of the
educational environment of schools and environmental
contexts.

In the second empirical research (2008-2012) the
system of indicators for assessment of the educational
environment of schools was modified (shortened),
through analysis and evaluation retaining indicators that
were the most essential and conforming to the
contemporary conditions for the assessment of the
educational environment of schools (altogether 50
indicators).

The basis for the first empirical research (the first
stage of the research): 277 rural schools, including 33
rural primary schools which participated in the internal
investigation of the educational environment.

The basis for the second empirical research (the
third stage of the research): 60 rural schools, including 31
rural primary and secondary schools which participated
in the internal investigation of the educational
environment. Schools of both empirical research bases
represented all regions of Latvia.

During both research stages the changes in the
educational environment of schools were investigated
during the respective periods (2000-2005; 2008-2012).

Results of research

Schools for the sustainable development of rural
community: results of the theoretical research

The sustainable development of education is related to
the change of the scientific paradigm, the passage from
modernism to the period of post-modernism. The
development of education is aimed at sustainable
development of the society, 1i.e. coordinated,
systematically planned process, based on self-research
and self-improvement. M. Fouilhoux (Fouilhoux, 2004,
44) writes that ,,...education has the main role facilitating
objective and sustainable development. It is education
that creates basis for the struggle against poverty, it
opens the door to information technologies and science,
it is a way how other cultures can be discovered.” As a
token of development changes must be perceived as
natural qualitative transformation of things, phenomena
or processes under the influence of certain conditions.
The synergic and ecological paradigm evolved in the
research of educational environment. B.K. Lawrence
(Lawrence, 1998) holds a view that sustainability is an
ability to survive and prosper, which is very essential
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since no organism, no live system, community or school
is able to exist without it. We support the finding of
M. Fullan (Fulans, 1999) that the basis for successful
transformation of education is not only the ability to
implement the latest approaches, but rather an ability to
overcome rises and falls created by planned and
unplanned changes, at the same time growing themselves
and developing.” The concept of community school
became a guarantee for the viability and sustainability of
rural schools.

Already in 1976 J.D. Minzey (Minzey, 1976, 77), one
of the first authors that gave theoretic ground for the
concept of community school, stressed the idea that
»-there must be close cooperation between the
community and the school. As a result of the bond
between the school and the community grows friendship
that helps to achieve the aims of education more
effectively”. H. Morris (Morris, 1984, 54) has come to a
conclusion that ,,...the main task of education is to
transform the society into the communities of culture.
Education, which is managed corporately, has the
principle of unity. With the help of education modern
communities can exist and develop further both in the
west and in the east and be integrated in different social
processes on both a regional, state and even global
scale.” According to B.A. Miller (Miller, 1993), the more
actively the school functions as the centre of the
community and serves as a provider of different services,
the more effective means it becomes for the maintenance
of the community. Other scientists (from Katane,
Laizane, 2012) have also expressed their opinion on the
essential role of rural schools in the rural community both
from the perspective of education and economics. Only a
school that provides opportunities for lifelong education
for the inhabitants of the community and functions as the
educational and cultural centre of the community can be
defined as a community school.

From the economic perspective a rural school is the
main employer in rural areas, where both teaching and
technical staff are employed. H. Harmon, K. Schafft
(Harmon, Schafft, 2009) hold a view that well-
functioning schools increase the social integration of the
community within the environment, securing the identity
of local people and the importance of realizing a mutual
task. Schools operate as a centre for different community
events with an aim to involve people in various civic and
community matters. They also provide premises that
facilitate the getting together of community inhabitants in
order to participate in physical activities, stage theatre
plays, organize the meetings of the board of the school.
Especially rural schools serve as a symbol of
community’s autonomy, viability and identity. S. Bingler,
L. Quinn, K. Sullivan (Bingler, Quinn, Sullivan, 2003)
hold a view that schools as the centres of community
reach their status in two ways, firstly, integrating even
more in the community, secondly, widening the
educational environment, in order to use all the resources
of the community more effectively. Also S.A. Agbo
(Agbo, 2007) maintains that effective relationships
between the school and the community help people to
pool the local resources, which is necessary and
important for the improvement of school’s environment.
Moreover, a paramount importance in the improvement
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of the bond with the school is attributed to the director of
the educational institution. K. Budge (Budge, 2006)
stresses that the directors of rural schools must have a
whole vision about the creation of mutually beneficial
process of cooperation between the school and the
community.

Thus it can be concluded that already beginning with
the 1970-ies till nowadays an important place in the
science of western countries has been given to the
concept of a rural community school, and the theoretical
basis and future development of it can be found in the
publications of several western scientists, who point out
the importance of interdisciplinary approach in the
research of the educational environment.

School as an open environment for the whole rural
community education in Latvia: results of the
empirical research

During both empirical research periods there were
two internal expertises (2005:2000 and 2012:2008) in
each monitoring school (in the first empirical research 33
rural schools; in the second empirical research: 31 rural
schools) carried out. Every member of the rural school
expert groups (in the group: 3 experts at each school)
received worksheets, where they had to evaluate each
indicator of the educational environment of rural schools
(128 indicators in the first empirical research and 50
indicators in the second empirical research): whether it is
characteristic for the particular rural school or not at the
time of the each internal expertise. In the beginning this

evaluation was performed by every expert individually.
At the final stage of each expertise all experts gathered
together and collectively evaluated the results of the
individually performed evaluation of the educational
environment of the rural school. As a result of experts’
discussions there were filled in the mutual worksheets
that were sent to the author of the research to be
summarized.

Authors of research stated the hypotheses for data
processing using Sign Test (SPSS software).

Ho: there exists correspondence between the experts’
evaluation of a particular indication of the two selections
(2004:2000 and 2012:2008).

H;: there exist differences between the experts’
evaluation of a particular indication (parameter) of the
educational environment of rural schools of the two
selections (2004:2000 and 2012:2008).

In order to evaluate the changeability of the
educational environment of rural schools during both the
first empirical research (2000-2005), and the second
empirical research (2008-2012), on the basis of all
obtained results, all indicators of the rural educational
environment of schools were divided into two large
groups: 1) indicators (qualities) that indicate the
constancy or unchangeability of the educational
environment of rural schools (p-value>a=0,05; see
Group 1 in Table 1); 2) indicators (qualities) that indicate
the changeability of the educational environment of rural
schools (p-value<a=0,05; see Group 2 in Table 1).

Table 1. Distribution of qualities according to the qualities group (2000 — 2005; 2008 — 2012)

Groups of qualities

2000 — 2005 (N = 128 indicators)

2008 — 2012 (N =50 indicators)

The Observed
qualities N

Indicative
allocation N

Difference

The Observed
qualities N

Indicative Difference

allocation N

Group 1. Qualities (Indicators) 67 64
that indicate the constancy or
unchangeability of the
educational environment of

rural schools

3,0 24 25 1.0

Group 2. Qualities (Indicators) 61 64
that indicate the changeability
of the educational environment

of rural schools

26 25 -1,0

The data were processed checking the correspondence
of qualities (indicators) selections applying the test for
the determination of Chi-Square (x*) criterion.

The question of the research was as follows: Is the
number of qualities (indicators) in the first group equal to
the number of qualities (indicators) in the second group?
There were two hypotheses for data processing using Chi
— Square Test.

H()I n,= ﬁi
H]I n; ;é fli.
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We obtained the following results (see Table 1 and
Table 2).

In the first empirical research it could be concluded
that with the materiality level 0=0,05 and the degree of
freedom df=1 the value of the Chi — Square criterion is:
$=0,281<y%005.=3,84; but p=0,586>0=0,05. However,
the results of the second empirical research enabled us to
conclude that with materiality level 0=0,05 and the
degree of freedom df=1 the value of the Chi — Square
criterion is: x*=0,08 < x%0.05.1 =3,84; but p=0,777> 0=0,05.
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Table 2. Obtained results (2000 -2005; 2008 —2012)

N Indicators The Obtained Values
2000 - 2005 2008 - 2012
1. | Chi—Square (%) 0,281 0,080
2. | df (n-1) 1 1
3. | Asymp.Sig. 0,586 0,777

This meant that the number of qualities which
indicated the constantness of rural schools’ educational
environment was statistically equal to the number of
those qualities which indicated the changeability of rural
schools’ educational environment. These qualities were
evenly distributed. This means that in Latvian rural
schools’ educational environment the process of
bifurcation or splitting takes place: 1) the specifics of
educational environment in rural schools is maintained,
its traditional values; 2) the process of searching for
innovations and changes takes place.

The results of the research enable to pinpoint several
tendencies in the development of the educational
environment of rural schools, which were equally
conspicuous in the environment of schools: research basis
for the first empirical research, as well as in the
environment of the schools: research basis for the second
empirical research. Here are the most important of them.

e In order to ensure their own and rural community’s
sustainability, the rural schools broaden their target
audience, including in its environment also pre-
school children and adults, thus ensuring an
opportunity for lifelong education in rural areas.
Rural schools expand the range of their offer of non-
formal education, including the offer of professional
development, interest-related education, offer of
professional profile programmes etc., using the
technical and material resources of the school.

Rural schools expand the range of their functions,
assuming additional functions, including functions
that are not typical to a school, for example, the
elimination of social negations and their prevention,
as well as the functions of social rehabilitation in the
rural community, taking care for children in the day
centres of these schools.

With the growing of educational offer, increase of
the target audience and the functions, the process of
self-complicating in rural schools’ educational
environment has been observed. Different types of
subdivisions of the environment are created
(educational centres for adults, associations, school
development funds, bodies of pre-school education
within the framework of the school, centres for the
rural tourism etc.)

Rural schools act not only as educational but also the
cultural centres in rural communities.

Schools become the informative centres of the whole
rural community, developing and offering to the
whole community the resources of their library and
computer classes.

The results of the second empirical research testify
that there has been a great diversity of the educational
environment of rural schools in Latvia. There are the
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following environmental models groups of the Latvian
rural schools.

1. Traditional educational environmental models
offer the most widespread educational environmental
models such as a basic or secondary rural school
(functioning of schools responds to the Educational Law
of Latvian Republic, the school’s functions correspond to
pupils’ audience accordingly to basic or secondary
school’s educational programs). The school’s operation is
without any changes because, firstly, the school’s
administration does not see any danger for school’s
existence and sustainability in future, there is enough
number of pupils and set of forms that have not
substantially changed in the last years, that is why the
rural school does not want to change anything in its every
day work because the basic audience is saved —
schoolchildren and youngsters, secondly, the school’s
administration and all personnel perceive danger of
school’s existence and its sustainability in future because
the number of pupils and forms have decreased or it has
been always a situation that the amount of pupils and
forms were very low. Therefore the school as an
environmental system is not opened to changes from
inside (,from the bottom™), but waits for favourable
reforms from outside (,,from the top”).

2. Educational environmental models of structural
reorganization include multi-structural educational
environment. It is related to comprehensive schools that
as a result of the optimization in the time of the reform in
2009/2010 school year have become the component of
the multi-structural ~ educational environment or
substructure: 1) have become a multi-structural
educational environmental center that has got one or
more branch offices; 2) have lost their independence and
were joined to some rural secondary school or basic
school in such way becoming the branch office of this
particular school.

3. Multi-functional and multi-structural educational
environmental models within the framework of one
school encompass rural schools that offer multi-divisional
educational environment for all rural community because
the rural schools are social-cultural environments which
offer the formal and non-formal education in the aspect
of life-long and wide-long learning. By broadening target
audience and functions in the aspect of a person’s age
period ‘down’ — preschool and school age children and
‘up’ — adult formal and non-formal education, rural
schools as an educational environment system form new
substructures.

4. Combined (mixed) educational environmental
models include the features of a multi-structural and
multi-functional educational environmental model. The
rural school as a multi-structural educational center or as
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a branch office broadens its functions and increases its
target audience by offering a wide range of formal and
non-formal educational programmes.

Summary and conclusions

Already beginning with the 1970-ies till nowadays, an
important place in the science of western countries has
been given to the concept of a rural community school,
and the theoretical basis and future development of it can
be found in the publications of several western scientists,
who point out the importance of interdisciplinary
approach in the research of the educational environment.

In the 21% century in order to ensure sustainable
development for itself and the whole community the rural
schools’ educational environment is continuously
changing: many Latvian rural schools extend their
educational offer and increase their target audience,
widening the scope of the target audience’s age and
offered educational programmes, assuming additional
functions and self-complicating the structure of its
educational environment.

The results of both empiric research phases testify
that the process of bifurcation or splitting takes place: 1)
the specifics of educational environment in rural schools
is maintained, its traditional values; 2) the process of
searching for innovations and changes in rural schools’
educational environment takes place. This reveals the
uninterrupted changeability of rural schools’ educational
environment.

Having assessed the threats of external environment
and their own inner potential, rural schools become the
educational environment for the whole community thus
finding efficient and productive means for the
sustainability provision, resources and ways (means) that
create a great diversity of models for a school as
community’s educational environment. This
changeability and diversity of rural schools provide
opportunities for the solution of the issue of balanced
development in the wrban-rural dimension in Latvia,
which facilitates the sustainable development of rural
cultural environment in Latvia in general.

On the basis of the results obtained during the
research, all models of rural schools’ educational
environment can be divided into four groups:
1) traditional ~ educational  environmental  model;
2) educational environmental models of structural
reorganization; 3) multi-functional and multi-structural
educational environmental model; 4) combined (mixed)
educational environmental model.
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OBPA3OBATEJIbBHASA CPEJA CEJBCKHX KO
JJIA TOJTOCPOYHOTO PA3ZBUTHA KYJbTYPHOM
CPEJBI CEJIA

Peszmowme

Jonrocpounoe pa3BuTHe OOLIeCTBA B 3HAYUTENBHOWH Mepe
CBSI3aHO C CEIBbCKUM  COOOIIECTBOM M JOJTOCPOUHBIM
pa3BUTUEM €ro KyJbTypHOM cpenbl. JloJAroBpeMEHHOCTh
KyJIbTypHOH CpEeIbl JIATBHHCKOTO CETa MOXHO OOECIeduTh B
TIEPBYIO OYepeb 3a CUET COXpaHEeHHs U JaTbHEHIIIEero pa3BUTHS
obpazoBarensHOUW cpenpl Ha cene. Cerogas oxono 30%
Hacenenust JlarBum xuBET Ha cene. HecMoTpst Ha TO, 9TO 3TO
MOYTH TPETh BCEro HacejeHus, B JIaTBUM MO-NIpeXHEMY
COXpaHsIETCsI HUCTOPUYECKH yHacIeJOBaHHasl
HecOanaHCUPOBAaHHOCTb u JUCTapMOHHUS MEXILY
BO3MOXXHOCTSIMU 00pa30BaHUS B IBYX U3MEPEHHAX:

1) cromuma M peruoHsl; 2) ropon u cemno. [Ipobiaema paznuunmit
npeaaraeMoro oOpaszoBaHHsl B WU3MepeHHH Puea — pezuonvl
pemiaeTcss Ha ypOBHE BBICIIMX IIKOJI: HApSAy C BEICIIUMU
IKoJaMu Purm ycmemHo pa®oTaoT perdoHaNbHBIC BBICIINE
IIKOJIBI, KOTOpBIE CBOUM  IPEMIOKEHHEM  00pa30BaHUs
CTapaloTcsl yIepxaTh paBHOBecHe B 0Opa3oBarenbHOM cpene. K
COXaJIeHHIo, BcE Ooyiee aKTyaabHOM CTAHOBUTCA Mpobiema
MIPEIUIOKEHNST 00pa30BaHUS B M3MEPEHUH 20po0 — ceno. s
TOTO, 9TOOBI CETbCKUE MKOIIBI JIaTBHM MOTIIH 00ECIIEIHUTH CBOIO
JKU3HECIIOCOOHOCTE B YCIIOBHSAX COBPEMEHHBIX KPH3HCOB,
MIPOUCXOAAT IIEPEMEHBI B 00pa30BaTENBHOM Cpelle CENbCKHX
HIKOJI HE TOJbKO ,,CBEpXy”’, HO Takxe M cHu3y . Ilkomusl
CTAQHOBSTCSI CaMOOPIaHH3YIOLIMMHKCS, CaMOOLICHHBAIOIMMHU H
CaMOpPa3BUBAIOIIMMHUCS CHCTEMaMu 00pa30BaTENbHOM Cpelbl,
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KOTOpBIE MEHSIOTCSl C IENbI0 O00eCreudTh B IEPCICKTHBE
JIOJTOCPOYHOE Pa3BUTHE — KaK CBOE, TaK U BCEr0 MECTHOIO
CENTbCKOT0 COOOIIECTBA U €T0 KyIbTypHOH CPEbl.

Llenvro nanHoOMl CTaThH ABISAETCS 0OOCHOBAHUE KOHIICTIIIUU
OOIIMHHOI IIKONBI W TIPOBEJCHHE CpPaBHEHMS, aHaIW3a U
OLIEHKH pE3yJbTaTOB MABYX SMIIMPHYECKUX HCCICIOBAHHUI B
KOHTEKCTE JJOJITOCPOYHOTO PA3BUTHS CENBCKHX IKOJI, CETECKUX
OOIIHH | JIATBHIICKOTO cena.

C 2000 roma B JlaTBMM IpOBOJATCS TEOPETUYECKUE U
OMIIUPHYECKUE  HUCCIIENOBaHMS  00pa30BaTEIBHOM  CPEabl
CEeNbCKUX ILIKOJI. MOXHO BBIAENUTH TPH 3Tana HCCIeI0BaHMIA:
1) Teopernueckue U sMmupudeckue uccuenosanus (2000 —
2005 rr.); 2) COBEpUICHCTBOBAHHE METOIOJOTHUECKON Oa3bl
uccnenoBannit (2005 — 2008 rr.); 3) TeopeTHUECKHE W
smnupudeckue uccrenosanus (2008 — 2012 rr.).

Ve HaumHasg ¢ 70-x romoB 20-ro CTOJIETHS M BIUIOTH 10O
CETOHSAIIHEr0 JHS 3HAYUTEIBHOE MECTO B HayKe 3amaJHbIX
CTpaH 3aHMMaeT KOHLECNIHsS OOIIMHHON CeJIbCKOW IIKOJIBI,
TeopeTnueckoe 000CHOBaHME U JallbHEllIIee pa3BUTHE KOTOPOil
MOKHO HaliTW B pAne NyOauKauuil 3amagHbIX YYEHBIX, T
MOAYEPKUBACTCS 3HAUCHHE MEXIUCIHMIUIMHAPHOTO MOAX0Aa K
HCCIIEAO0BAHUIO 00Pa30BaTEIBHON CPEMIbI.

B 21 Beke oOpa3oBarenbHas cpejia CeNbCKHUX KON JlaTBun
HETIPEephIBHO ~ MEHSETCST ¢ TeM, YToOBl  00eCHednTh
JIOJITOCPOYHOE PAa3BUTHE KaK CBOE COOCTBEHHOE, TaK U BCErO
CEeNILCKOT0 COOOIecTBA: MHOTHME CelIbCKHe IIKOJbI JlaTBuu
YBEIMYUBAIOT MPEIOKEHHE 00pa30BaHUS M CBOIO LEJEBYIO
ayJUTOPUIO, PacIIUpsis €€ BO3pacT U CHEKTP 00pa30BaTEIbHBIX
mporpamMMm, Oeps Ha ce0s MJOMONHUTENbHbIE (YHKIMHA U
CaMOYCIIOXKHSS CTPYKTYpPY CBOeH 00pa30BaTEeIbHOM CPEbI.

Pesynpratel  000MX ~ OMIIMPHUYECKMX  HCCIICIOBaHUM
CBHUJCTENBCTBYIOT O TOM, 4YTO B 00pa3oBaTeNbHOH cpene
CENIbCKUX WIKOJN TPOUCXOAMT Ipolecc Oudypkanuu, HWIN
pasBeTBICHUSA: 1) TPOUCXOTUT COXpAaHEHHE CIELU(PUKU
00pa3oBaTeNnbHON Cpelbl CENBCKUX IIKOT; 2) IMPOHCXOAUT
mporecc  MHHOBAMOHHBIX ~ TMOMCKOB W TIEpeMEH B
00pa30BaTeNILHON CpeJie CeNILCKUX MIKOJ. JTO, B CBOIO OYepe/ib,
CBHJIECTEIIBCTBYET 0 HETIPEePEIBHBIX H3MEHCHUSX
00pa30BaTeNIbHON CPe/Ibl CEILCKUX IIIKOJ.

OneHuBas yrpo3bl BHELIHEH Cpeabl, a Takke CBOH
BHYTPEHHHMH  TOTEHIMAN  pa3BUTHs,  CENbCKME  IIKOJBI
CTaHOBSTCS 00pa30BaTEIbHONW Cpeloi A BCEro cooOIIeCTBa,
Haxons, TakuM oOpa3oM, d>(dekTuBHBIE W pe3yIbTATHBHBIC
CpeAcTBa, pecypchl W TyTH (BHABI) OOECIIEYEHHs] CBOETO
JIOJITOCPOYHOTO PAa3BUTHS, YTO NMPUBOAUT Ha JIATBHHCKOM celle
K  OompIIOMy  MHOrOOOpasWio  IIKOJI ~ Kak  Mojeieit
oOpa3oBartesIbHON cpesbl coobiecTBa. Takas M3MEHYMBOCTb M
MHOroo0pasue  00pa30BaTeNIbHOW CpeIbl CEIbCKUX IIKOJ
MO3BOJIIET pemaTh MpoOieMbl cOATaHCHPOBAHHOTO Pa3BUTUS
oOpa3oBatenbHON cpefibl JIaTBuM B M3MEpPEHHU 20pod — cejlo,
4TO, B CBOIO OYEPEb, CIIOCOOCTBYET AOITOCPOIHOMY Pa3BUTHUIO
KyJIbTYPHOM Cpesibl cejla U JTATBUHCKOTO Cejla B LIEJIOM.

OCHOBBIBASsICH Ha pe3yJIbTaTaX HCCIEIOBAHUH, BCE MOIEIH
00pa30BaTeILHON CpeJIbl CENBbCKHIX MIKOJI MOKHO ITOPa3AeInTh

Ha 4 OCHOBHBIX TIpymmel: 1) TpaguliOHHAas MOJEJb
00pa3oBaTeNbHON  Cpe;bl  CENbCKMX — IIKOJ;  2) MOJENb
CTPYKTYpHOH pEOpraHM3allii CeNbCKUX ILIKOJ; 3) MOJeINb

MyIbTHQYHKIMOHAIBHOW H  MYJIBTHCTPYKTYPHOH — CEIIbCKOMA
LIKOJIBI; 4) KOMOMHUPOBaHHAS MOJIENIb 00Pa30BaTEIFHOM CpeIbI
CEIbCKUX IIKOJI.
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