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Annotation

The basic aim of this study is to explore the efgtgans of university students from entrepreneyrstturses, and discuss the basic dynamics of
entrepreneurship education. The research was ctewwath a survey form on 244 ‘business adminigiratdepartment students of Giresun
University, Turkey. The results of the study revibit, the students expect entrepreneurship cotitaehave multi dimensions, in terms of a rich
content. The preparation of business plan, ingitatf successful entrepreneurs to the coursesuesgement, conference requirement and practice
focused lectures are some of the key elementsribationed by the students for effective entrepreakaducation. The results of the data analysis
also showed that, the age and ‘year of educatibpadicipants is significantly and positively celated with their thoughts on the entrepreneurship
education courses. However, the analysis resulisate that, there is no significant relation witle gender, education groups, income levels, the
existence of entrepreneurs in the family, the idgof entrepreneur and the thoughts on the ergrezrrship education, in the frame of this sample.
Key Words: Entrepreneurship education, University studentskdy

Introduction many university students (Rasmusses & Sorheim, 2006
This is the result of the conditions in economy &and

It is known that entrepreneurship is one of thermai labour markets. On the other hand, universitiestlzeir
sources of economical development in the world.t8®, graduates to use their knowledge and creativityadiy in
level of development can be associated with thellet  their own businesses. This can be the source of
entrepreneurship in countries. Because of this, theutstanding contribution of new graduates to theedp.
processes that contribute to entrepreneurship arg v The literature on entrepreneurship education is
important. Education is one of these processesshwiis  sophisticated and discussing many dimensions (@.df.:
a history of more than a century, in the world.iAsan  Sexton et al., 1997; Kourilsky & Walstad, 1998,
easily be estimated, the countries which havedhgdst McMullan & Gillin, 1998; Fiet, 2000; Finkle & Deeds
history of entrepreneurship education are alsonlest 2001; Carayannis et al., 2003; Katz, 2003; Okudan &
advanced countries of the world. Rzasa, 2006; Rasmussen & Sorheim, 2006; Yelkikaian

In Turkey, the entrepreneurial education is doneal., 2010). This study also aims to contribute ¢heisws,
through the lectures of the state and private usities,  with the research and theoretical implications.
and with the training programmes. Although the estat The learning priorities of potential entreprenecas
incentives for entrepreneurs started in 1920'sfohmal  be as (Sexton et al.,, 1997): how to obtain and use
education and training programmes have a shortdinancial resources, financial growth, increasing value
history. Accordingly, the first education institeis of  of firm, compensation issues; recruiting, training,
business were established in 1960’s. So, the tklatemotivating for growth; adapting to turbulent busiae
activities also started in those years. Todayrettee environment, marketing, customer relations or stlese
180 universities and more than 200 business fasuiti  management, dynamics of management and organization
Turkey. These business faculties have courses aboahd finally, problems and obstacles that should be
entrepreneurship, either compulsory or electivaudllyy,  considered during the process.
there are formal entrepreneurship training prograsim This study includes two major parts: in the firartp
which are designed to support the skills, abilitesd the related literature is presented. Then, in theosd
knowledge of potential entrepreneurs. At the same,t part, the results of a research on university sttedés
participating to these entrepreneurship traininggiven and discussed. This research was conductéldeon
programmes is the condition of getting state inwestto  students of business administration department of

start a new venture. Giresun University, in Turkey. This study reveale t
The universities have a determining role in stuslent expectations of respondents from the entreprenigursh
gaining ‘an entrepreneurial spirit’ (Yelkikalan at.,  courses.

2010). Gery and colleagues (2008) found that, anade
training significantly affects students’ interesinda
motivation for establishing their firms. Today, betng The entrepreneurship can be defined as the process
an entrepreneur after graduation is a common gwal f of founding and maintaining a business which depend

Literature Review

Vadyba= Journal of Management\Vol. 26, No. 1 2015, 35-44.



Kurtulus Yilmaz Geng

risk taking, creativity, innovation, and opportynit other hand, this method can also be seen as thgalign
seeking. As entrepreneurship is the key activitytfie  of teaching activity to the students, which wouldka
prosperity and wealth of human, there are effartstart the courses more interesting (Sexton et al., 1997;
and maintain entrepreneurship courses and trainingourilsky & Walstad, 1998; McMullan & Gillin, 1998;
programmes scientifically. Since the first busingesisool  Fiet, 2000). Therefore, many of the pedagogicablemms
was founded at the University of Pennsylvania as thcan be avoided through this way. In connection ik,
Wharton School in 1890 and the first entreprengprsh Fiet (2000) suggests a ‘student-approved system’ fo
class was held in Harvard University in 1947, telated  class meetings, which depends on taking the ide#seo
activities have reached a level beyond estimationstudents for the content of courses. Hence, theests
(McMullan & Gillin, 1998; Katz, 2003). The activigs on  will feel better and the courses would be moreatiife.
entrepreneurship education are realized througinsesu Carayannis et al. (2003: 769) examined the
trainings, seminars, and workshops, also therelisge  differences between France and Unites States far th
range of literature including books, journals andentrepreneurship education systems; and suggesy man
magazines that support the practices. Again, staden principles or implementations, including: All of e&h
entrepreneurs, professors, trainers, states, witiesr  students should be encouraged to be creative and
governments, private organizations, non-governnhentgoositively extraordinary. They should be informduzbat
organizations (NGO) like trade associations takiesro the dynamics of markets, or market requirements.
during the process. In relation with this, as aenesting  Accordingly, students would learn how important as
view, Kourilsky and Walstad (1998) propose camps fo choice to set up a business. Also, entrepreneursbea
entrepreneurship for teenagers. Finkle and Dee@31(2 invited to the courses to present their businessest
617) identifies the reality that, the increase hie total  (Kourilsky & Walstad, 1998; Carayannis et al., 2003
number of positions and candidates increases thé69). Even, some potential or practicing entrepuene
schools’ and candidates’ interest in entrepreneuriaprimarily prefer to take courses from other entemgurs
education. or at least from the individuals who experienceeé th
Okudan and Rzasa (2006: 199) discussed thsimilar conditions (Sexton et al., 1997). Furthereqo
entrepreneurship education, depending on the vigiws Carayannis et al. (2003) also suggest vertical and
the students of a class. The scholars argued #mt, horizontal integration of schools, like universityith
entrepreneurship course should focus on the businesigh school, or university with another university
plan writing which will include the identificatiorof  share information and knowledge about entreprehgurs
target market, marketing plan and sales strategyloreover, the integration of business and engingeri
technology, financial plan, management principlesl a programmes should also be provided. Through thig, wa
organization structure. Also, they stated that, theespecially engineering students can be more ceatid
entrepreneurship courses should give the spirit oéfficient in their professional life. The authoatso
entrepreneurship through strengthening thesuggest a safe environment for students to setheip t
characteristics of autonomy, innovativeness, réddirly,  businesses or for business creation experimentation
creative thinking, leadership, proactiveness, andigain, the students can be integrated with an
aggressiveness. Also, new ideas or information @bowentrepreneurial rich environment that depends on
new products or services, leadership and commuaoitat creativity, innovation, independence and individtyalin
should be taken from these courses. In the proogss addition, consultants or consulting firms can bga# of
entrepreneurship  education in  universities, arthis process. And finally, students and professteuld
entrepreneurial culture should be created and miaigd  set up close relations for efficient studies.
at the universities, which are reflected in courses Sexton and colleagues (1997) argued that,
research and other activities (McMullan & GillinQ98;  entrepreneurs learning experiences which are soé,
Rasmussen & Sorheim, 2006: 185). As Finkle andocused, content oriented, and taught by current
Deeds (2001) points out the organizations that ttedde  entrepreneurs. The authors searched the learnads red
courses should be institutionalized. fast growth entrepreneurs: First, entrepreneursuldho
Rasmussen and Sorheim (2006) examined the issudetermine what, where and how they want to leaheyT
from a different perspective. They focused on theare reactive, and they give importance to contemthv
question of whether the courses should be ‘teachingcludes specific knowledge rather than general
oriented’ or ‘action-oriented’. Accordingly, they information. In other words, they don’t considereth
presented action-based examples from five Swedisphrocess at the first hand. Furthermore, there is a
universities. The cases which were given by thentorrelation between the education and experience of
demonstrate that, ‘entrepreneurship education #&sus entrepreneurs and the size and complexity of their
less on teaching individuals in a classroom setind establishments. Again, the information and knowedg
more on learning-by-doing activities in a grouptisgt that is given at the courses should primarily respthe
(Rasmussen & Sorheim, 2006: 185). The traditionalmmediate requirements, and support them in the
method of entrepreneurship education is seen aglanning process. Also, the content of the courssss
inadequate. So, the new way is based on case-bastd adapted to the conditions of market or business
teaching to link students with real ventures. Insth environment.
process, they select an idea, compose a team, eald d According to McMullan and Gillin (1998), the
with any issues in the related phases. Thus, tdests students can be registered to entrepreneurial &doca
are encouraged to set up their own businessesh®n tprogrammes with a selection process. This procass ¢
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depend on three basic criteria: the value of pastesponsibilities. So, these individuals will behawere in
responsibilities, commitment to entrepreneurshipd a consciousness. So, it can be asserted that:
creative thinking. It is obvious that, the outcomafs Hs: The year of education of the respondents will be
education programmes would be better with selectegositively associated with their thoughts on theteat of
students or trainees; because the motivation andntrepreneurship courses.
readiness will be higher. In Turkish higher education system, two education
Kourilsky and Walstad (1998) propose ‘start-up’ groups can exist in some faculties and some depattm
camps or summer camps for teenagers, especially farhe morning class, and the evening class. Accolyling
girls. This is important to achieve a balance betwman morning class students make no payments if thaghfin
and women in entrepreneurial activities. It is cld@t, school in time. On the other hand, the eveningselas
when women participate more to business life, tasé  charge tuition. So, the income levels of the faasiliof
and economical development will be easier and highethese two groups probably change. In other wortds, t
As the scholars pointed out, these activities ca&n bfamilies of evening class students should have wateq
enlarged through workshops that provide supplemgnta income to afford the costs of the university enrerin
instruction and guidance. Again, successful entnegurs  Then, it can be proposed that:

can mentor their potential colleague. H;: The education groups of the participants will be

Hypothesis: significantly correlated with their thoughts on thentent
As the age increases, the information and knowledgef entrepreneurship courses.

of an individual increases. Again, the experiencan The income levels of participants’ families would

make the individual more willingness to be andetermine many dimensions, like achieving resources
entrepreneur. Also, in the frame of this reseamhen information and knowledge. Thus, it could have iatpa
the year of education increases also the age isese&0, on the expectations or thoughts of individuals be t
the participants will be closer to the realities of subject. Accordingly, it can be suggested that:
professional life after graduation. They should éav Hs: The income level of participants’ families and
serious plans for their future life. Accordinglyhely the thoughts on the content of entrepreneurshipsesu
would have important expectations from thewill be positively correlated.

entrepreneurship courses, which would respond the The experiences would determine the new approach
requirements of their professional life. So, it che to different issues. Also, family members will takee
claimed that: successful examples as role models for them. htiosl

H;: There is a significant relationship between theto entrepreneurship, the existence of entreprenautse
age of participants and their thoughts on entregareship ~ family might strengthen the tendency to this prsi@s.
education. Moreover, the pool of experiences, knowledge and

Although, the women and men behave similarly ininformation would also contribute to this type of
their daily life, also there can be some difference attitudes. Then, it can be supposed that:
depending on characteristics special to the gerdsin, Hs: The existence of an entrepreneur in the family
the cultural discrepancies can create splits in thevill be statistically significantly and positivelyorrelated
expectations of individuals. Wilson and colleagueswith the thoughts on the entrepreneurship courses.
(2007) achieved the result that, women are more H; The identity of entrepreneurship in the family is
interested in the entrepreneurship education them, im  positively associated with the thoughts on the
MBA programs. Conversely, authors found that teenagentrepreneurship courses.
boys have higher entrepreneurial intentions thendge The residence of participants before university
girls (Wilson et al., 2007). On the other handréhean education would influence the thoughts, behaviowrs
also be differences about entrepreneurial tendsnni@  attitudes of them on any problem. Accordingly, bites
gender group (Kundu and Rani, 2007). There are alspresent many opportunities for personal developnfnt
other studies that indicate the role of gender orbeing the centres of culture, education, healthcare
entrepreneurial tendencies (e.g. Gery et al.,, 2088) finance and business, these areas provide sopttstic
women or men can have expectations from theerspectives, methods or techniques to any indalidu
entrepreneurship courses in different levels. Agaath  Therefore, it is easier to achieve success in aofggsion
gender might have suggestions that can enrich thim big cities. On the other hand, small cities gtsesent
curriculum, in different degrees. Therefore, incae  opportunities, but no at that rate. Then, it carclaémed
proposed that: that:

H,: The gender of the participants is significantly Hg: The residence of participants before university
and positively correlated with their thoughts ore th education is positively correlated with the thowsgbih the
content of entrepreneurship courses. entrepreneurship courses.

As mentioned above, the year of education would
reflect to the behaviours and views of individualte
increase in the year of education will result inirerease
in information and knowledge that can improve tkidlss
and abilities. Thus, the awareness of the studeotsdd
also become higher. They will need to prepare
themselves for their near future as professiornalsther
words, these people should be ready to undertake
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Methodology

Research Model Education Type

Age / Existence of
Entrepreneur

Thm;ghts on Family Member
Entrepfeneurship
Education
A
Gender :
Residence before
University
Year of Education Education
Fig. 1. Research Model
Research Goal Analysis and Results:
In this survey, it is aimed to find out the preferes A total of 20 items included in the questionnaire a

of students about the content of entrepreneurshipses. grouped under 9 variables, 8 of which being the
It is also aimed to identify the effects of demqmi@  demographic ones, developed by the existing liteeat
data of the participants on the variables. Themate  and personal evaluations. The variable of ‘the eottis
goal of this study is to discuss the formation bét measured by 16 items. According to the reliabititgt
entrepreneurship courses and propose possiblentdate  conducted on the variable, the scale is found tetieble

efficient results. (Cronbach’s Alpha > 0.70).
According to the descriptive statistics of the
Sample and Data Collection demographic questions, out of 244 valid participafi8

(48.4%) are females and 126 (51.2%) are males.

To test the hypotheses developed between the Out of 244 valid_ participants, 95 (38.9%) are iaith
couples of variables, a questionnaire as a methatta  [I'St year, 56 (23%) in the second year, 79 (32.4%he
collection was conducted on a total of 276 undetgaze  third year, and 14 (5.7%) of them are in the foyer of
students studying at the Faculty of Economics and€ir undergraduate education. Again, 118 (48.40the
Administrative Sciences at the Giresun University Participants are in the group of ‘morning classi125
Turkey. Collected during April, 2015, the questiaite .(51-2%) of the,m are ‘evening class’ students. These
included a total of 28 items using 5-point Liketafe.  €vening class’ students are paying fees for their
The scale was adapted from the studies of Okudan affducation. o
Sarah (2006), and Cetinkaya Bozkurt and Alparslan The ages of participants are as follows: 12 (4.9%)

(2013). In determining the sample group, the tephaiof ~ Students are 19 yeags old; and 33 (13.5%) of thm?.a
convenience sampling was used due to the finaacidl Years old; 59 (24.2%) of the students are 21; tn,

timing limitations. After conducting a pilot testmoa (26.6%) of the participants are 22 years old; 39.q%)
group of 30 students, it was decided to continud wie  ©f the respondents are 23; the number of participano
rest of the questionnaires on the same sampletahop &€ 24 years old are 25 (10.2%); then, 8 (3.3%hen
276 participants were reached, however only 244ewer®’€ 25; there is only 1 (.4) students for each growho
found to be valid for the data analysis processe Tha'€ 27,28, and 55 years old.

participants were the 1., 2. 3., and 4. year-unaeigates Just, 74 (30.3%) of the respondents have an
studying at the department of Business Adminisirati entrepreneur in their family. These entreprengus a
and took part in the questionnaire on a voluntagia MOthers 12 (4.9%), fathers (14.8%), brothers desssl5
Data obtained from those 276 questionnaires andlyzd®-1%), and others 11 (4.5%).

through the SPSS statistical package program 2d, an AS shown on the Table 1, out of 244 valid
several relations were tested. Due to the facttteatlata Participants, 82 participants (33.6%) have a manthl

did not show a normal distribution, which is a paim incorr(:e level of 0 —1000TL (app. $350?; 77 parecifs
condition of using the parametric tests, non-patéme (31.6%) of 1001 —~ 2000TL ($350-700); 47 particisant

tests including Mann-Whitney U and Kruskal Wallis (19.3%) of 2001-3000TL ($700-1050); and 17
Tests were used in testing the hypotheses. participants (7.0%) of 3001-4000TL ($1400-1750)d an
21 participants (8.6%) 4001 TL ($1750) and above.
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Table 1 Monthly Income Distribution of the Participants

Inn TL (app. half of $ in currency) Frequency Percent Valid Percent Cumulative Percent
0-1000 82 33.6 33.6 33.6
1001-2000 77 31.6 31.6 65.2
valid 2001-3000 42 19.3 19.3 84.4
3001-4000 17 7.0 7.0 91.4
4001- 21 8.6 8.6 100
Total 244 100 100

As shown at the Table 2, out of 244 validcapital of Turkey, which has a population of 5.Q0QQ.
participants, 58 (23.8%) lived in Giresun provilmfore  And, Ordu, is a big city near Giresun, at the Bl&d#a
their university education. Accordingly, Giresuntlee  Coast. Moreover, in the sixth place there is Samsun
province that hosts the university, and has a il of  province which is a port and big city, about 250 kom
440.000. Also the province center has a populatbn Giresun city center and has a population of almost
100.000. The second highest rate about the resden&200.000. So, 9 (3.7%) participants are from Samsun
before university education is 13.5%, for the 3&lsehts Then, there is Rize, a city at the Black Sea Caastost
coming from Trabzon, a historic city and commercial200 km from Giresun city center, and 7 (2.7%) shisle
center in Black Sea Coast. The Trabzon provinceahasare from this city. Hence, with 1 (.4%) studentnfrboth
population of 750.000, and almost 230.000 peopkeih  Gumishane and Artvin, the other cities that are in
the city center. The third highest number of regjgoms relatively short distances to Giresun, the 49% of
is 31 (12.7%), and they are from Istanbul. The mosparticipants are from the provinces of Black Seastdn
populated city of Turkey, which has a population oftotal, the participants are coming from 49 diffdéren
almost 15.000.000. Then the fourth rate is 4.5%1fbr provinces of Turkey and two provinces of Azerbaijan
students each both from Ankara and Ordu. Ankathds

Table 2 The Residence of Participants before Universiydation

The Number of Students % Province Population
58 23.8 Giresun 440.000
33 135 Trabzon 750.000
31 12.7 Istanbul 15.000.000
11 4.5 Ankara 5.000.000
11 4.5 Ordu 750.000

9 3.7 Samsun 1200.000

7 2.7 Rize 350.000

1 4 Artvin 200.000

1 4 GlUmighane 200.000
82 38.3 Other Provinces -

Table 3. The Results of Factor Analyses

Factor (Kaiser-Meyer-Olkin (KMO) = .885 Value
Significance = .000
Variance = 31.132 %
Reliability (Alphab) = .8771

M27 The entrepreneurship course should have more hours. .687
M23 The knowledge about competitiveness should be given .679
M22 The potential entrepreneurs should be supportetierareas of economy, technology, and .664

law.
M15 The knowledge about market conditions, law, ina@gtiand business founding should [be .642

given.
M16 Projects should be prepared during the courses. .618
M26 A feasibility study (business plan) should be prega .613
M25 The education system should be adapted to thedthn .599
M12 The characteristics of courage, self confidenceativity, being innovative, being sociable, .596

and opportunity seeking should be given.
M18 There should be seminaries and conferences abtrapegneurship. .593
M28 The lecturer should have adequate knowledge aneriexge. .551
M10 Successful entrepreneurs should be invited todlbieses to present their experiences. .549
M11 The students that have abilities and interest teepreneurship should be encouraged. .545
M24 Entrepreneurship education should be supportedpeittonal development lectures. .544
M19 The business ethics should be educated. .526
M17 The potential entrepreneurs should be allowed ¢addheir interest areas. .516
M9 The courses should include practices. .506
N=244

39



Kurtulus Yilmaz Geng

As it is shown in Table 3, the variables were one group. The value of ‘Kaiser-Meyer-Olkin Measafe
gathered under one factor. Accordingly, the vadabl Sampling Adequacy’ is .885; with an adequate sigauift
should be grouped as one factor for their simjaso it level of (.000). Also, the alphao) is .8771, which
was chosen from SPSS system to categorize thent undéemonstrates a high level of reliability.

Table 4. Descriptive Statistics

Factors Mean Standard Variance
Deviation

M17 The probabilities should be provided to student 4.4713 .7051 497
to focus their business areas.

M12 The characteristics of courage, self confidence 4.4549 7765 .603
creativity, being innovative, being sociable, and
opportunity seeking should be given.

M28 The lecturer should have adequate knowledge 4.4180 .8398 .705
and experience.

M25 The education system should be adapted tq the 4.3934 .7651 .585
technology.

M11 The students that have abilities and interest t 4.3566 .8063 .650
entrepreneurship should be encouraged.

M10 Successful entrepreneurs should be invited to 4.2992 7782 .606
the courses to present their experiences.

M18 There should be seminaries and conferences 4.2869 .8411 .707
about entrepreneurship.

M19 The business ethics should be educated. 4.2869 .8362 .699

M15 The knowledge about market conditions, law, 4.2500 .8108 .657
incentives and business founding should | be
given.

M23 The knowledge about competitiveness should be 4.1926 .8653 .749
given.

M9 The courses should include practices. 4.1680 1795 .906

M24 Entrepreneurship education should be suppgrted 4.1639 .9460 .895
with personal development lectures.

M16 Projects should be prepared during the courses. 4.1557 .9386 .881

M14 Students should visit the firms. (Excluded) 3h2 .9039 .817

M27 The entrepreneurship course should have more 4.0615 9164 .840
hours.

M20 There should be a apprenticeship obligation. 4.0615 1.1795 1.391
(Excluded)

M21 This course should be lectured by successful 4.0328 2.8093 7.892
entrepreneurs. (Excluded)

M22 This course should include knowledge abput 4.0328 .9066 .822
economy, technology, and law.

M26 A feasibility study (business plan) should be 3.8893 .8935 .798
prepared.

M13 Theoretical knowledge should be discussed in 3.5287 1.1490 1.320
the second hand. (Excluded)

N=244

As it can be seen at Table 4, the respondent gavwbe technology” (4.3934). The fifth variable is éth
similar values to the choices that reflect the @lets of students that have abilites and interest to
entrepreneurship education or training programmesntrepreneurship should be encouraged”, (4.356B6¢ T
Accordingly, the highest value of mean is for “thesixth variable in terms of its value is “successful
probabilities should be provided to students taufotheir  entrepreneurs should be invited to the coursegdsept
business areas”, it is 4.4713. After this, there“tiee  their experiences” (4.2992). “There should be sens
characteristics of courage, self confidence, cviggti and conferences about entrepreneurship” (4.286M is
being innovative, being sociable, and opportunégiéng the seventh order. Then, in the eighth place, tiefthe
should be given”, it is 4.4549. Then, the third dméthe  business ethics should be educated” (4.2869), aadHe
lecturer should have adequate knowledge andame value with the previous one. The ninth vagiabl
experience”, (4.4180). The fourth variable accaydin  “the knowledge about market conditions, law, inoerg
its value is “the education system should be adbpie and business founding should be given” (4.2500thin
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about(.4.0615) are in the fifteenth and sixteenth pladee last
one is “A feasibility study (business plan) shouid

tenth order, there is “the knowledge
competitiveness should be given” (4.1926). The @
is “the courses should include practices”, (4.168®en, prepared”, with a value of 3.8893.

there is “the courses should include practices1§80). This result shows that, the students gave similar
Again, “entrepreneurship education should be supdor importance to the proposed entrepreneurial edutatio
with personal development lectures” (4.1639), ighia  choices or methods. This can be the indicationhef t
thirteenth order. Projects should be prepared dutre  requirement of a multi-dimensional system for the
courses (4.1557). And, “the entrepreneurship courseourses. In other words, the curriculum should be
should have more hours” and “this course shoultuide enriched with different items that respond the
knowledge about economy, technology, and lawrequirements of each country or region.

Table 5. U-Test Results between the Thoughts about theegraneurship Courses and the Gender

Gender N Mean Rank Sum of Ranks Mann Whitney U Sig.
Female 118 121.11 14291 7270 -.298
Male 126 123.80 15599

Table 5 shows the Mann-Whitney U Test results It can be claimed that, the homogeneity of the
pertaining to the relationship between the parsinis” answers of women and men might be the indication of
thoughts on the entrepreneurship education corgedt their similar tendencies to the entrepreneurshipted
the gender. According to these results, there is ano issues. However, Erko¢c and Kert (2013) identifigett
statistically significant relationship between thetwo the entrepreneurial tendencies of men and womemotio
variables within the sample group (U=7270 andsignificantly change in “resistance to change”, itugn-
sig.>0.05). So, Klis not supported. leading”, and “openness to experiences”; their biena

alter just in “risk taking”.

Table 7.Kruskal Wallis Test Result between Year of Eduaratind the Thoughts about the Content
of Entrepreneurship

Year of N Mean Rank df X2 Sig.
Education
1 95 107.74 3 11.789 .008
2 56 115.33
3 79 141.63
4 14 143.43

Kruskal Wallis test was applied to identify the students’ views and expectations about the contént
relation between the year of education and theghtsu entrepreneurship change depending on their year of
about the content of entrepreneurship educatiomléTa education. Hence, the fourth year students has the
7). According to the Table 6, there is a statidijca highest, and the first year students have the Ibleesl
significant relationship between the thoughts or th of expectations from the courses in terms of tbeirtent.
content of entrepreneurship courses and the year @his result can be explained about the level of
university education ®{df=3, n=244] = 11.789 and sig. information and knowledge the third and fourth year
<0.05). When ranks are considered, the highest rardtudents have. Also, they are closer to graduatm,
belongs to the fourth year, and the lowest rankrgd to  discussing more what they need in the future kfg.is
the first year of students. So, the year of edaodias a supported.
determining effect on the thoughts about the caurshe

Table 8.U-Test Results between the Thoughts about theefregneurship Courses and the Education Groups

Education Group N Mean Rank Sum of Ranks Mann Whitng U Sig.
Morning Group 131 121.81 15956.50 7310.50 .868
Evening Group 113 123.31 13933.50

Table 8 shows the Mann-Whitney U Test resultsAccordingly, these two variables are not statidfjca
significantly associated (U=7310.5 and sig.>0.09)en,
groupsHj, is not supported.

about the relationship between the participantsugts
on the environment

and

the education
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Table 9.Kruskal Wallis Test Result between the Thoughtsuaithe Entrepreneurship Courses and the Incomel§ev

Income N Mean Rank df S Sig.
0-1000TL 82 127.98 4 .790 .940
1001-2000TL 77 120.16
2001-3000TL 47 120.39
3001-4000TL 17 119.56
4001TL-above 21 116.79

As it is demonstrated at Table 9, there is not ancome levels (x2[df=4, n=244] =.790 and sig.>0.05)
statistically  significant relationship between theTherefore, His not supported.
participants’ thoughts on the environment and their

Table 10.Kruskal Wallis Test Result between the Thoughtsualbhe Entrepreneurship Courses and the Existence

of an Entrepreneur in the Family
Entrepreneur N Mean Rank df X2 Sig.
In the Family
Exist 71 113.49 1 1.636 .201
Absent 173 126.20

The thoughts of participants about the content ofx2[df=1, n=244] = 1.636 and sig.> 0.05) (Table .10)
entrepreneurship courses are not significantly @ated  Thus, Hisnot supported.
with the existence of an entrepreneur in the family

Table 11.Kruskal Wallis Test Result between the Thoughtsualthe Entrepreneurship Courses and the Identity
of Entrepreneur in the Family

The Identity of N Mean Rank df X2 Sig.
Entrepreneur
Mother 12 45.04 3 2.665 446
Father 36 33.90
Sister/Brother 15 36.27
Others 10 39.60

As it can be seen on Table 11, the thoughts of Table 13.The Correlations among Variables - II
participants about the content of entrepreneursbipses

M8 T1
are not significantly associated with the identity M8. Residence 1
entrepreneur in the family (x2[df=3, n=73/244] 6@5 T1. Content -048 1
and sig.> 0.05). Therefore, the identity of enteggur in 457
family can't be related with the thoughts about the N = 244

courses, in the frame of this sample. Again, theriims
more dominant than women in entrepreneurial a@vit .
: ; P The analysis of the data shows that (Table 13}ethe
in Turkey. Hence, His not supported. . A . : ;

is no significant relationship between the resigeotthe
students before their university education and rthei

Table 12 The Correlations among Variables — | thoughts about the content of entrepreneurshipsesu-

M1 T1 .048; .457). In other words, the students, whefiham
M1. Age 1 big cities or a small city have similar ideas abit ideal
T1. Content 175% 1 framework of entrepreneurship course content. Again
.006 this can be the indication of a consensus on the
N = 244; ** Correlation is significant at the .08%vel (2-  dimensions of entrepreneurial education. Today, the
tailed). intense level of communication makes people awére o
any development and unifies their viewsg i$ not

As it is demonstrated at Table 12, the age of thesupported.

respondents is significantly and positively corredbwith i i

the mean of their response, which reflects the cgmi DISCussion

about the content of entrepreneurship courses. Mene )

this is a law level relation of the ‘age’ and theurse As one of the important sources of the development

content preference’. Hs supported. of the countries, entrepreneurship should be eageaf,
supported through funds or incentives, and stresgtt
through education, courses and training programmes.
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The education system should be based on lecturers competitiveness should be given. Besides, the esurs
trainers that were formally ‘educated or trainedi o should include practices, too. Equally, entrepresiap
entrepreneurship; or the successful entrepreneursducation should be supported with personal
Especially, inviting successful entrepreneurs tespnt development lectures. Again, projects should beamed
their ‘success story’ might motivate potential during the courses. Furthermore, the entreprenigursh
entrepreneurs to realize their dreams. On the dthed, courses should have more hours. Finally, a feasibil
unsuccessful stories of entrepreneurs are alsortaqgdo  study (business plan) should be prepared.
get lessons and avoid mistakes during the process. As the respondents gave similar values for the

The education and training programs should alsproposed elements of entrepreneurial courses, &-mul
include meetings as conferences or panels to discudimensional education system would be the bests Thi
special  regional conditions, requirements  orsystem can also be improved through discussionsigmo
characteristics. Accordingly, as the situations ngfea related parties. It is obvious that, new opporiasithat
according to markets, also the methods or techsigdie strengthen ‘opportunity seekers’ would contribugethe
entrepreneurship should be changed. Thus, thecal economies and the international economy.
opportunities and threads should be evaluated by This study also demonstrated that, the thoughts on
academics, and leading entrepreneurs of each remion entrepreneurship education are statistically sicguitly
country, and the content of entrepreneurship edutat associated with the year of education and the &dbkeo
should be determined through this process. participants. However, it was also seen that, thengo

The universities might present more sophisticatedtatistically significant links between the thouglain the
studies or practices with research centres oxontent of entrepreneurship education and the gende
entrepreneurship. So, the practices of these utistis education groups, income levels, existence of
are to be integrated with the related policies ofentrepreneurs in the family, and the identity of
governments to achieve the goals. In addition, thentrepreneur. Nevertheless, these results are aspteci
required literature would also be formed by uniitezs  this research or sample.
and state officials together. This study may enhance the understanding of the

A business plan is very essential to be prepared biynportance of entrepreneurship education relatingith
potential entrepreneurs, which might give oppottesito  development of countries. Thus, new discussionshimig
them to evaluate the details of their businessdifd get bring new perspectives to the issue that enlarpes t
readiness to the developments. In the same way, thwrizon for more efficient and effective entrepnarship
entrepreneurship courses and training programmasddsh courses or training programs.
encourage individuals, strengthen them, and maé&em th
more creative, disciplined, and innovative. Equalhese Theoretical and Managerial Implications
courses and trainings should improve the skills and
abilities of students and trainees in communicatteam  Recommendations
work, opportunity seeking, and continuous developime
Similarly, locus of control, self confidence, ethiaisk
taking and the need for achievement are the relat
characteristics to be integrated with the perstaaliof
potential entrepreneurs.

In general, the entrepreneurial lectures and tmgini
programmes should have a content that responds t
basic requirements of business life in its majepst It
would widen the horizons of individuals to improtir
skills and abilities and succeed in their profesaldife.

The researcher developed some recommendations for
el&oth researchers/theorists and management praetitio
These are:

Theoretical Recommendations

1. Researchers should deeply search the
gxpectations of students and potential entreprenfeom
entrepreneurship courses and training programs in
different cultures and countries that have special
economical characteristics.

2. The proposals of this research should be retested
on other samples with related scales that allowspatric
tests to be done.

3. Researchers are encouraged to study further
redictors of the dimensions of entrepreneurship
deducation. ‘

Conclusion

This paper has mainly investigated the dynamics o
entrepreneurship education, based up on a research
university students about their perception, an
expectations. Accordingly, the students think thhe Managerial Recommendations

chgraqteristic_s of courage, self confidence, ."‘"?W‘ 1. Universities and other organizations that have
being innovative, being sociable, and opportunigiang training programs should consider the expectatafribe

should be given in the courses, by the Iecturet_samers respondents in terms of the contents of coursas wiare
that have adequate knowledge and experience. Thﬂﬁentioned in this study

WOUId encourage the StUdentS that have abilities an 2. Universities might establish entrepreneurship
interest to entrepreneurship. Moreover, SucceSSﬂHepartments that can only focus on special
entrepreneurs should be invited to the coursesdsept entrepreneurship education effectively

their experiences. Also, there shoyld be Sem'.”"ﬂ."“‘; 3. Universities and governments can also found
conferences about entrepreneurship. The businbis et research and  development organizations  for
shou!q be educat(_ad; and the knqwledge abogt mark trepreneurship to design methods and policieso,Al
conditions, law, incentives, business founding an
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governments should set up institution to supporGery, Chris, Marques, Carla Susana, Nogueria, Feenand
entrepreneurship and implement related policies. (2008). Tracking Student Entrepreneurial Potential:

Personal Attributes and the Propensity for Busirgisst-

Ups after Graduation in a Portuguese UniversitgbhRrms

and Perspectives in Management, 6(4), 45-53.

o ) Katz, Jerome A. (2003). The Chronology and Intellatt
There were some limitations to this study. Belowe ar Trajectory of American Entrepreneurship Educatibi7é
some of the main ones: —1999. Journal of Business Venturing, 18, 283-300.

e The data were collected through cross-sectionaourilsky, Marilyn L., Walstad, William B. (1998).
method and were self-reported. Thus, the Entrepreneurship and Female Youth: Knowledge,
potential biases can be identified. Attitudes, Gender Differences, and Educational fues.

e The results remain limited to the students of _ Journal of Business Venturing, 13, 77-88.

department of business administration. Gires nKundu, Subhash C., Rani, Sunita (2007). Personalit§f a
P usi ini lon, Giresu Attitudes of Indian Young Female Workforce

University, in Turkey. Hence, applying the result  gpyenreneurial Orientation by Education and Regions

of this study in a different environment than the Managing Global Transitions, 5(3), 229-252.

Giresun University, would be misleading. Okudan, Gil E., Rzasa, Sarah E. (2006). A Projecedas
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